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sigqnificant positive changes on the two POI scales. (Author)
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A.hhhher ;8 writers have stressed éhe idea that effective
' écuheellor éraininq programs should emphasize not only the
1ntellectual, evaluative. and counselling skills development
but also- the personal-emotional growth of trainees (Brammer,
and long, .
. 1973; Foreman, 1967; Maynard,Al976). They suggest that a
training group expexlence,adde an essentl;l dimension to counsellor
,ﬁ?alning hy developing in trainees-a greater degree of 'self-awareness,
more effective relationship skills, and a more accurate view of
themselves based on the. feedback received from others. Additional
arguments ‘in favour of including some fomm of group experience
in counsellor training emphasize the importance of group inter-
action in any school situation and the consequent need for
couns.::llors to be skilled in structuring, observing and leading
groups (Belkin, 1975{ Donnelly, 1973),
. : i
In keepiny with these views, the University of Canterbury's one
year traihing éregram for school counsellors includes a training
group as a mandatory experience for all frainees. The goals,
assumptions and outcomes of this training experience are similaru
to those discussed in Adams and Hopson (1975), The specific
objectives of this form of training'are:
a. To provide participantsf;ith a basic understanding
of group dynamics\
. b, " To provide participants with a knowledge of techniques
for use in facilitating group interaction.
C. To enable participants to reach a thorough understanding
of themselves and their impact on others.
d. To provide participants with an opportunity to engage in
personal growth and developmert within a supportive

envi ronment,
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Tﬁe Traininggctcupx Organizat;on . S

The training group meets weekly for two houré'durinq the

entire academic year. The two hours are divided into two parts:

- an hour and a half of.the actual training group followed by a

_halfmhonr_in_wﬁich_thexe_iaua wmore objective and didactic emphasis..
This didactic session £ocusgs on leadership techniques and the

dynamics of what occurred in the previous hbu: and a half and

includes discussion of a series of topics. such as the rationale

for the training group, definitions of 'group counselling, stages
of growth in the group process, participants' fears and tasks in
groups, structuring and leading a group, use of a co-leader, .

ethical considerations, and uses of groups in educational settings.

Printed materials and relevant readings are assigned and discussed.

AN
There are no formal written or graded assignments. However,
trainecs are required to ke;p a diarY of their personal experiences
and co-lead one session with another person during the third term.
a. Diary - This ig intended as a personal subjective record
of a trainee's reactions to and impressibns of happenings in
the group. It serves.both to help trainees clarify or
objectify something that happened 1$.the group and as an
account of their own éé&élopment as the year progresses, For
the leaders it serves aﬁ a check on how individuals and ghe
group as a whole are recacting and as én indicator of important
fe21lings or rcactions that may have been missed or overlooked
during the group itself,
Trainegs are informed that the diaries are trecated as confidential
by the two staff who co-lead the group, The diaries arec

collected every four weeks and returned the same week, often with

comments and suyqgestions from one or bhoth of the group leaders,
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* *b, * Cowleading - Each trainee must choose another person

with whom t§e§ Qil% co-léad one'groué session, f?eople

may pair up in any.way_thqy wish and are encouraged to-

- consult wigh staff reéaxdinq wﬁat they waﬁt to do. The
 didactic éession'§s thén_dévoted to giving co-;eaderg
- feedback on their style, use of technique and overall

effectiveness. .

Tﬁe Training Group: Practiée

| The graining group normally éonsists of twg'male staff -and
twelve counselling trainees. The twb staff, both experienced
group counsellors and practicum supervisors, function as coJ;eaders.

The trainees'® expéiience with group counselling varies. widely.

The number of males and females in the grqu,varies each year but

-

. -
[

is usually predominantly male.

~ The design of the training gtoué sessions includes the use of
seleéted sensitivity and communication exercises, total group and'
small group situations, verbal and non-verbal interactions, structureé
and unstructured situations. Specific exercises and structured
situations are used more frequently during initial group sessions

‘than in later sessions in which the focus is on igsues participants

‘themselves raise. Exercises may still be used but only when

relevant Jhd appropriate. The emphasié of . the qroup.is on cjpen,
increasingly hones* communication among members and self-agsessment
based o1 the comments of others, The co-leaders obscrve tli: same
rules a3 trainces and direct, support, cuestion, and challenqge as
they juldqge appropriate. How the group functions and what istues

it deals with each weck ‘&« determined hy the whole group., tWhile

attendance is required, no one is compelled to be an active paticipant.,
. -~
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Evglugﬁi;é N | =¢€
 In 1977 the.group congisted of one leaAer and twelve trainees, e

7 femileland 5 male. - Trainces' experience -in similar groups R ' _‘;
-1vax;ah‘ftoﬁ none at all to a nunber of previous experiences. ' The _ Qﬁ

_ qroup met for two hours on 24 occasicns during the academic year.

Evaluation ot the effect of the, training group was based on the

-following: . .

a. ' trainees' assessments of the relative importance of the
groug.object196:.

b. their written comments regarding the personal value of ,
the group experience.'

C. & comparison of pre- and post-training scores on th;
Personal Orientat;on :n@entory (POI; Shosé;bm. 1966) , an
instrument designed to measure aspects of self-actualizgtion.

-~ Approximately thrge weeks after the figal group session
trainccs were asked to answer.the following:

"Wwhich of the four fraining group objectives has been most
- important or useful to you and which has been least important

or useful to you?"

Responses are summarized in Table I and show that with one
exception all participants indicated that the tra1n1ng group
experience was most important or useful in terms of the personai gains
or outcomes they experienced, The cognitive aspcects of the tcaiping
group, !.e., understanding qroﬁp.dynamics and leadership technicques,
were consistently rated as least important or useful, These ratings
lend support to the notion that counsellor traininé program:. should
emphasize the personal-emotional growth of trainees as well as. their

cognitive, evaluative and skills development,

:/ 6'.
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tfhéuéaﬁﬁeﬁts. rainees wrote in support of their ratings
of the group objectives amplify the importance of including a
training group experience in counsellpr-training to promote the
pérsonal-emotional development of trainees. Typical of the
teasoQ? given for the personal vqlue of the group experience
were the following:

' . \

' "The group sessions made me think about myself in relation ,
to others much more than I had been accustomed to doing ..."

4

“For me this [personal growth] has been of immense value.
I consider I have learnt more about myself and how I
relate to others this year than any other in my life."

Po =

Sl S5 D,
. -

b have probably gained most in understanding myself better
and how my bchaviour affects other people, because before
the froup, I had felt it was in some way selfish to think
about oneself too much, I now realize how necessary it
is to be aware of what I do, my weaknesses as well as my
strengths, both for my own benefit and in my relationships
with other people."

. - N .
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In contrast, trainees tended to see less immediate need or

+
LR GV

importance in gaining an understanding of group dynamics:

*.eo I, as a teacher, had had considerable experience in
this area."

>

7y ".o. it didn't matter to me what stage the group was going
through, as defined by someone ¢lse, what was important
was what was happening to me."

e
L e - liad

“imilarly, trainees attached less importunce to gaining a

*e w~
- ey ol Bons

working knowledge of leadership technigues:
\

... techniques of group interaction has Icen the one of
leavt importance, in that it secems unlikely that I will
be leading similar groups .,.."

"... it is the one aspect that can be picked up from beoks ...'

"... learned that techniques are very socondary [to effoctive
CO\H\S(‘I] il\q]. e "
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cqyments :eqaxdinq the value of the diary exercise

okl
B ]

- sugqested that the apparent difference in usefulness between
the two cognitive objectives and the two persoral growth objectives

'may have been reduced by keeping a written record of their
. ' . N . ‘.' L4

imp:epsioné:'

“rThe diary, for me, was perhaps the most useful par. of

the whole process, because it allowad me time to think
over what occurred in each session and gave me a concrete
‘base for further reflection, growth and change. .
Although it was not stated as an obJective. it certainly,
fot me, acquired that status ,.."

"I feel that keeping a diary was a tremendous help in
perceiving, thinking, feeling, learning and questioning,

- and hopefully changing some of the negative things I
- Wrcte down' pee " . "

By keeping diaries éraiﬁpes had to analyze the group process,
theirs and others' participation, and the reasons for things
happening'the way they did, thus incorporating aspects of both
éetg of objectives. |

The POI, a f&rced-choice inventory yielding twelve scéle lscores
for various personal values and self-percepts, was administered to
all trainees on the first day of their training and again immediately

after training. The POI has been increasingly used as a measure of ¢

positive individual growth in training and group situations (Foulds and

Hannigan, 1976; Mazer, 1969; Maynard, 1976), and in this case itiwas

intended as a measure qf thae effect of the ovérall t:a}ning experience,

not juét the training group.' However, the trainegs' very positive T

comments about the training group suggest that the group's effects v

would be stf&ngly reflected in the POI scores, Only the Time Compuetent
.

(T¢) and 7bner Directed (I) scales have been considered here due to

the high/intercorrelations and item overlap on the other 10 scales,

One-taiicd t tests of siqgnificance of differcnae between correlated

means were calculated. The results are presented in Table 2.
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' The results show that .at the conclusion of training both

. the Tc and I scales changed sig ifiéantly in a positive direction.

These gains indicated that trainees were living more fully in the

present and‘herg influenced mofe by their own motivations than

- external factors. These chaﬂqes are reflected in the trainees'

-comments which highlighted their interest in the immediate, personal
Qbenefiéa of growth in the group situation rather than the accumulation

of knowledge and skills to be used following training.

SUMMARY

Participants' ratings of the usgfulness of the training group
-objéctives. their romments on the value of the group experience, the
pogitive changes on the Tc and I scales of the POI, and the co~leaders'
personal convictions that the group experience is one of the most
meaningful and valuable aspects of the counsellor training course lend
.suppért to the view that knowledge of counselling theory and skills
acéuis;tion are insufficient to meet the training needs of students.
Some form of training group experience designed tc« promote the personalflgv
emotional development of trainces would éeem to be a generally desirable

and valuable addition to any counsellor training program,

Two further questions arise out of this and previously mentioned
studies, however. First, given the wide variety of group approaches,
techniques and leadership styles currently in practice, which would be
most effective in augmenting the goals of a particular ccunsellor
training progran? In the absence of supporting research it seems

prudent to suggest that a group experience be made part of training

9
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_ only if the tonowing conditions are fulfilled: (1) the. 1aad§: $a..
" gompetent, oxperienced and responsible: (2) participants retain an !
active voice in the sttuctuzing and runninq of the group: (3) a more

‘ objective and theoretical study of the group process is made part

of training group itself.

Second, do thg effects of a training group.experience persist
over pine? No attempt was made in this instance to answer this-
question.. -However, Maynaxd (1976), in a‘one-year follow-up study
ot the effects of group training for connsellors noted.that personal
changes that are essential to effective counselling can continue
and persist over time, Although it feems reasonable to expect

that effegts of the maénit e described by these trn}nees should

also persist over time, moye direct evidence is needed. .

10
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TABLE 1

3

Trainees’ Assessments of Training Group Objectives (n=12)

Most Least
important important
or useful or useful
. 7
Understanding of group dynamics 1 5
xnbwledge of leadership techniques \ 0 q
— : ) '
.Understanding of themselves and 4 1
their impa__ct on others ,(
6pportunity for personal growth - 10 0
and development'
Total 15" 102
4

1 ...

2 [ L ]

Three peopla indicated that two objectives

were equally important or useful.

Two people did not indicate which ohjective
was least important or useful,

19
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TABLE 2
* . [N . t

. Means, Standard Deviations and t Values for Tc and I Scales |
o s s T o e BOT (a=d2) . T

‘ ' " Pre-Training Post-Training .
M-" - 8D- M SD

Time Competent (Tc) 18.67 . 2.02 19,50 1.93 1.96*

Ll Inner Directed (I)  ®8.42 12,96 101,08 °  7.40 3,67+
* pP< .05/ ¢ : .
o V.
**  p¢.005, . ° .
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